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II. Welcome Letter

Robert Lee Sanders
 President

Dear Supporters,

We thank you for taking an interest in our organization. In this annual report we are 
excited to present some of the refinements to the overall strategy such as focusing our 
support on programs that provide a mix of academic, recreational and cultural activities 
afterschool, during holidays and summer vacation for young people enrolled in grades 
K-12, commonly referred to as Out-Of-School-Time programs, or O.S.Ts.  

We continue the prioritization of supporting existing organizations as opposed to 
developing programs of our own.

The inspiration for changing our focus originated from a recent project with an O.S.T 
known as Equipo de Orientación Familiar, EOF, operating in Malasaña, a local barrio in 
Madrid.  EOF´s program is part of a group of similar organizations operating under the 
supervision of the regional government in Madrid.  

We conducted an initial three-month assessment covering the scope of their opera-
tions, services, and use of technology that resulted in a comprehensive list of recom-
mendations for improvement. We launched a 12-month pilot to implement the top 
recommendations we believed had the greatest potential to increase the social value 
of their program.  You can read more about this project in an interview conducted with 
their president. Link to the interview

In 2012, we formulated a blueprint for replicating the results experienced in Malasaña 
to an even greater scale by forming a working community of similar O.S.T programs 
supported by leveraging new 21st century social media tools to help the organizations 
meet and collaborate in a virtual environment.   

As Bill Clinton once famously said, “Nearly every problem has been solved by someone, 
somewhere” The frustration is that “we can’t seem to replicate [those solutions] 
anywhere else”.

Rather than try and replicate the experiences from one institution, our goal was to 
leverage a collaborative approach to implement flexible approaches that meet the 
unique challenges of individual organizations.

In this report, we discuss our adoption of a principle called “theory of change” or
blueprint, which details the activities of an organization to ensure its programs achieve 
the desired results.

  

Sincerely,       
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III. Collaboration

There are several ways we can work together

Let’s 
Collaborate!

Do you operate an O.S.T program?  

We’d like to hear about your program and keep you up to date on the work our 
Foundation is doing to support organizations like yours. 

Are you looking to Volunteer at an O.S.T program in your community?
Send us your details and we will help to put you in touch with a local center.

Maybe you have a special skill and want to work directly with us?
• Do you have a background in education?
• Do you Moodle? 
• Are you an expert with data bases and creating inspiring reports?

Contact us at:

info@fundacionsanders.org
www.fundacionsanders.org

Or Write to us at:

Fundación Sanders
Calle Serrano,5  Madrid 28001
Spain
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OUR 
MISSION

OUR 
VISION

OUR 
VALUES

Ensure the futures of youth who are at risk of economic and/or social exclusion.

Strong funder-donor confidence resulting from evidence-based measurements of the social value that 
out-of-school- time programs may accomplish. 

A collaborative network of out-of-school-time programs that can share best practices and expertise.

System where educational institutions and policy makers fully leverage the potential of out-of-school time 
programs to identify and/or implement the most suitable individualized learning program for children.

Resources to ensure there is sufficient capacity in all out-of-school-time programs to cover the needs of 
children who could benefit from this type of program.

Collaboration. Promoting an open-sharing of ideas, practices, and resources across programs within our network.

Efficiency. Innovating solutions that leverage collaboration to share the development costs of new digital curriculum. 

Trust. We believe in a practice of strong governance, and recommend that before an O.S.T joins our network, they 
request sponsorship from a supervisory level organization or major funder.

Transparency. The foundation operates under the supervision of the Minister of Education, Culture, and Sport in 
Spain, and utilizes an independent accounting firm to conduct annual audits of our financial activities.

Dear Supporters,

We thank you for taking an interest in our organization. In this annual report we are 
excited to present some of the refinements to the overall strategy such as focusing our 
support on programs that provide a mix of academic, recreational and cultural activities 
afterschool, during holidays and summer vacation for young people enrolled in grades 
K-12, commonly referred to as Out-Of-School-Time programs, or O.S.Ts.  

We continue the prioritization of supporting existing organizations as opposed to 
developing programs of our own.

The inspiration for changing our focus originated from a recent project with an O.S.T 
known as Equipo de Orientación Familiar, EOF, operating in Malasaña, a local barrio in 
Madrid.  EOF´s program is part of a group of similar organizations operating under the 
supervision of the regional government in Madrid.  

We conducted an initial three-month assessment covering the scope of their opera-
tions, services, and use of technology that resulted in a comprehensive list of recom-
mendations for improvement. We launched a 12-month pilot to implement the top 
recommendations we believed had the greatest potential to increase the social value 
of their program.  You can read more about this project in an interview conducted with 
their president. Link to the interview

In 2012, we formulated a blueprint for replicating the results experienced in Malasaña 
to an even greater scale by forming a working community of similar O.S.T programs 
supported by leveraging new 21st century social media tools to help the organizations 
meet and collaborate in a virtual environment.   

As Bill Clinton once famously said, “Nearly every problem has been solved by someone, 
somewhere” The frustration is that “we can’t seem to replicate [those solutions] 
anywhere else”.

Rather than try and replicate the experiences from one institution, our goal was to 
leverage a collaborative approach to implement flexible approaches that meet the 
unique challenges of individual organizations.

In this report, we discuss our adoption of a principle called “theory of change” or
blueprint, which details the activities of an organization to ensure its programs achieve 
the desired results.

  

Sincerely,       



6

Higher student academic motivation

Reduced behavior and truancy problems

Higher grades and higher rates of homework completion

V. New Strategic Blueprint

The Strategic Blueprint for the founda-
tion has changed to represent a greater 
focus on supporting out-of-school-time 
programs.

This refocus was made based on several 
research studies conducted in the United 
States for out-of-school-time programs 
providing services to a demographic of 
children similar in comparison to those in 
our Mission.  

These studies provided statistically 
relevant evidence that the following 
improvements for children enrolled in 
effective out-of-school-time programs 
were achievable:     
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Given a troubling statistic in Spain that “24.9% of young people in Spain abandon school 
before finishing… alarmingly high relative to other European countries” (Eurostat 2012).  

Combine this with the impacts from the economic crisis in Spain and a 57.2% juvenile unem-
ployment rate reported by Instituto Nacional de Estadística, Spain’s national statistics office 
(2013), all children in Spain need to be more capable and competitive academically to secure 
their futures.  

We also know that 25% of children under the age of 16 years are below the poverty line (Unicef 
May 2012), and similar to the children in our program, this is a population demographic that 
most likely has fewer available resources to engage them in extra-curricular activities outside of 
the traditional school day.

Although we relied on the studies from the United States to narrow our focus, we were 
less confident that the studies provided sufficient evidence to explain which services an out-
of-school-time program should provide to achieve the best results in addition to specifying the 
details regarding how these services are to be provided.  

As such, we were left asking several basic and critical questions we believe our program must 
now answer:

What differentiates effective out-of-school-time programs?
How do you calculate the return on the social investment in these organizations?  
Are there good practices that can be shared?  
Are their specific tools or teaching methodologies that can improve performance?
What is the potential for improving academic results?  
How should we be measuring improvement?
How can these programs better support local school systems? 
What advancement can be achieved through technology?
What services can be provided to children outside the reach of these programs 
due to capacity issues?
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Furthermore, our blueprint requires the incorporation of 
technology such as individual hand-held tablets for the children and 
the use of common eLearning platform that we do not believe was 
available for the organizations we reference from the study.  

This technology gives the organizations in our network access to 
education related digital technology that surpasses what was com-
monly available to out-of-school time programs we analyzed.

In fact, we believe that the use of this technology is on the leading 
edge for these types of programs.  A potential implication is that we 
may find opportunities to exceed the results studied from the United 
States or perhaps lower risks associated with replication.  

Collaboration is a core component of our strategic blueprint 
as it helps to ensure that all organizations benefit from observing the 
good practices and leveraging the diverse skills of others.

Similarly, this leads to a healthy cycle of continuous improvement as 
new members join the network and share their individual experi-
ences and practices. 
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Our Theory of Change begins with a transformation program 
intended to integrate multimedia, new technology, and the latest 
practices in educational teaching within out-of-school-time centers.

In addition, we are forming a collaborative network of out-of-school 
time organizations who make commitments to work together to share 
resources and best practices in exchange for receiving support such as a  
quantity of hand-held tablets sufficient to allow individual access to 
each child within their programs and access to a shared eLearning 
platform and shared content library.

Participating centers agree to support specialized work teams organized 
by Fundación Sanders.  These teams receive customized training in:

 Effective team communication in a virtual collaboration

 Advanced educational instruction

 Digital learning tool design.  

These teams will also take on the challenge of documenting the 
practices in their respective centers, and then collaborate to agree on a 
definition of a best practice model 

Finally, these teams will help to identify better ways to quantify the 
social value of their programs to help their funders make better 
estimates of the return on their social investments

We also have a unique approach to seeking ways to improve 
the academic potential of children attending the out-of-school time 
centers.  

We plan to make a variety of academic learning tools available to the 
children such as Project Based Learning programs, on-line digital learn-
ing activities, educational Wikis, and access to a Peer-to-Peer network 
where children can connect and ask each other questions about 
academic concepts or homework problems.  

Making these tools available in an organized and easy to access way is 
valuable by itself, but we’re going a step further by monitoring how 
children utilize the variety of learning resources made available to them 
to support the development of behavioral learning preference models.  

Learning preference models may significantly enhance the potential of 
blending learning success in the classroom

VI. Our Theory of Change

Jeffrey Bradach, Stanford Social Innovation review.

An organization’s Theory of Change is a reflection of why its programs work and its understanding 
of the activities required to produce successful outcomes for its key constituents: recipients, 
donor-funders, staff, and volunteers…  

1

2

3
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Although Learning Preference Models for 
K-12 education is still under evaluation, we have some 
insight at the university level from studies such as those 
being conducted at North Carolina State University - 
Engineering School (USA).  Their researchers comments 
that “Students preferentially take in and process 
information in different ways: by seeing and hearing, 
reflecting and acting, reasoning logically and intuitively, 
analyzing and visualizing, steadily and in fits and starts. 
Teaching methods also vary. Some instructors lecture, 
others demonstrate or lead students to self-discovery; 
some focus on principles and others on applications; 
some emphasize memory and others understanding…

When mismatches exist between learning styles of most 
students in a class and the teaching style of the profes-
sor, the students may become bored and inattentive in 
class, do poorly on tests, get discouraged about the 
courses, the curriculum, and themselves, and in some 
cases change to other curricula or drop out of school   

 

Our program naturally benefits from 
having a high level of participation among out-of-
school time centers.

The collaboration dynamics improve because we can 
expand the size of our virtual teams and create more 
content more quickly.  

Additionally, adding a new center brings an opportunity 
to study their practices and identify any potential better 
practices for other out-of-school time centers to model.  
Growth benefits our analysis of student learning prefer-
ence since we can collect more data and continuously 
improve the structure of our testing.

The Peer-to-Peer component of our learning preference 
engine is also improved by the children having a wider 
network of other learners to engage in knowledge 
sharing

YOUTH
Project Based Learning

Peer to Peer Child Feedback
Preference Based Learning

Access to Digitial Learning Activities

O.S.T. CENTERS
 Improved Quality of Non-Academic Services
Quicker Creation of eLRM  Learning Content 

Access to Best Practice Benchmarks
Community Knowledge and Skills Database

New KPIs to Measure Social Impact of 
Funding to O.S.Ts

Greater Transperancy  in O.S.T programs

FUNDERS
New Insight into Student´s Academic 
Strengths/Gaps

Deeper Understanding of Individual Student´s 
Learning Preference

SCHOOLS
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Out-of-school-time programs come in 
many shapes and sizes but they share many 
similarities. Our program combines them all in a 
way that  allows us to develop common 
solutions & leverage the best from each center.

Ensure that each center has the technical infrasture to support the integration of wireless tablets.

Quantify the amount of tablets required to ensure that  each child has 1:1 access.

Document how the existing program works in terms of  its services, staff, skills, procedures and how ressults are mesasured.

Initiate a Pilot of an introductory eLearning model during the training program.

Assign staff to Fundación Sanders work teams after conclusion of training.

Objectives

Activities

Assesment & Planning Complete training program Team Incorporation

Prepare organizations to join the User Community

Define roles, responsibilities and agree on commitments

Complete training programs required to incorporate 
centers into work teams

Go-Live with a basic implementation of eLRM

Educate new team members on team productivity tools

Assign tasks to new team members & establish objectives

Complete Questionnaire & Center Review

Prepare Assesment Report& Baseline Performance Metrics

Establish Implementation & Resources Plan

Training Programs
 Project Management + Team Communication
 Project Based Learning (PBL)
 Moodle

Pilot eLRM Implementation

Project Team Introduction
 Review of Social Collaboration & Video Conferencing Tools
 Review Project Mgmnt Tool Kit
 Review Project Plan

+30 DaysInitiation +90 Days Completion

Theory of Change: Process to Incoporate a New Center

Our Theory of Change begins with a transformation program 
intended to integrate multimedia, new technology, and the latest 
practices in educational teaching within out-of-school-time centers.

In addition, we are forming a collaborative network of out-of-school 
time organizations who make commitments to work together to share 
resources and best practices in exchange for receiving support such as a  
quantity of hand-held tablets sufficient to allow individual access to 
each child within their programs and access to a shared eLearning 
platform and shared content library.

Participating centers agree to support specialized work teams organized 
by Fundación Sanders.  These teams receive customized training in:

 Effective team communication in a virtual collaboration

 Advanced educational instruction

 Digital learning tool design.  

These teams will also take on the challenge of documenting the 
practices in their respective centers, and then collaborate to agree on a 
definition of a best practice model 

Finally, these teams will help to identify better ways to quantify the 
social value of their programs to help their funders make better 
estimates of the return on their social investments
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Theory of Change: How Existing Centers Collaborate
O.S.Ts Form Two Distinct Functional Teams Required to Support the Program

1. Provide Feedback on New KPI Metrics
2. Share Social Investment Funding Criteria
3. Participation on an Industry Panel to Guide how the Program Should Develop

Out-of-school 
time Centers

M.A.C. Sub Team 
(1)

T.O.P.Sub Team
(2)

Methodology, Analysis
 & Creation Team

Technology, Organization 
& Process Team

DEVELOP

IDENTIFY

IDENTIFY

DEFINE

Digital Learning Activities
Educational Wikis
Academic Lectures
Course Presentations
Extended Insight

Define
Social Value

KPIs

Establish
Best

Practices

Prioritize
eLRM

Content

Document
O.S.T Skills
Database

Fundación 
Sanders

Local Schools 
& 

Parents

Funders 
& 

Donors

1. Program Governance
2. eLRM Platform Maintenance
3. Manage Training Curriculum
4. Database & Reporting
5. Test Plan Development
6. Tablet Distribution & Maintenance

1. Provide Feedback on New Reporting
2. Share Course Outlines
3.* (Future) Provide Student Performance Data:
 Student Grades
 Attendance
 Behavior Summary

Project Based Learning Activities

OnLine Digital Activities

Standardized Exam Questions

Activity Report Requirements

Ensure that each center has the technical infrasture to support the integration of wireless tablets.

Quantify the amount of tablets required to ensure that  each child has 1:1 access.

Document how the existing program works in terms of  its services, staff, skills, procedures and how ressults are mesasured.

Initiate a Pilot of an introductory eLearning model during the training program.

Assign staff to Fundación Sanders work teams after conclusion of training.
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VII. Transformation Plan

Our goal is to begin with the incorporation of all centers in Madrid

Madrid

VIII. Transparency

Fundación Sanders is registered in the Protectorate of Foundations in the Minis-
terio de Educación, Cultura y Deporte in Spain.  In addition, the foundation has 
worked with an independent accounting firm to conduct annual audits of its 
accounts since 2011.

Financing Sources
Since its inception, the foundation has been fully financed by the principal 
founder Mr. Robert Lee Sanders.  

 

 11 O.S.T.  centers

 Approx. 400 children + their families enrolled in centers

 Attending more than 50 schools

 

Training Programs
 Project Management + Team Communication
 Project Based Learning (PBL)
 Moodle

Pilot eLRM Implementation

Project Team Introduction
 Review of Social Collaboration & Video Conferencing Tools
 Review Project Mgmnt Tool Kit
 Review Project Plan
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T
he Family Counseling Team (EOF in Spanish acronym) is an 
association located in Malasaña, a neighborhood in the cen-
ter of Madrid. EOF works with families at risk of being exclu-
ded from society, mainly through socio-educational initiatives. 

Children and families participate in this program; the kids go to the 
Day Center after school to take part in several different activities the-
re. Through the help of Fundación Sanders (FUSA), EOF implemen-
ted the e-learning platform Moodle in their after school classes. 
Begoña Crespo Vicandi Vice President of EOF explains how this has 
change the kids life.

Fundación Sanders tailors its help to each organization’s needs. 
How did FUSA decide on what kind of support you needed?

Begoña Crespo Vicandi, Vice President EOF: The first step was 
that FUSA evaluated us to find out about the association’s needs. 
Over several months they assessed us, using questionnaires to find 
out how we work, what kind of tools we use etc. They looked at all 
aspects of our organization: management, human resources, our 
economic situation and the kid´s programs. Based on the informati-
on collected, the FUSA-team developed a diagnostic and presented 
the results to us. They came to one main conclusion: Our focus on 
both education and technology had fallen short. This is how we de-
cided on the technology project.

What did FUSA do to close this education and technology gap?
Crespo: They provided us with twenty 7-inch hand-held tablet PCs 

and developed an online curriculum via Moodle, an e-learning plat-
form. A big step for us and our kids, as many of them don’t have 
internet at home. They don’t even know how to search for informati-
on on Google, for example. We realized we must not only improve the 
kids’ academic performance but also introduce them to the world of 
technology, giving them skills that will be essential in the workplace.

What sort of subjects do these Moodle classes teach? 
Crespo: The subjects are divided by fields of knowledge.The edu-

cation promotion contains the following subjects of development: 
English (vocabulary and verbs), Mathematics (multiplication tables, 
arithmetic and equations) and Spanish (reading, orthography and 
syntactic analysis). The social abilities area: conflict solving and pl-
anning.  The  leisure and free time area: football, rules and code of 
conduct. And the health area: hygienic habits and self care, drug 
addiction and gender. Furthermore, we show them how to use the 
platform through a Moodle course.

How did FUSA help you to implement the e-learning platform?
Crespo: FUSA created a project team to support us on the training 

of Moodle and hired Marta Salgado, a specialist in virtual learning 
environments. She trained our teachers on how to use a tablet com-
puter and how to use the Moodle platform. She also showed us how 
we could create our own content. Towards the end, she gave a course 
broken down into two sections and a follow-up via Skype. 

For many at EOF this was the first experience 
with this type of technology. How difficult was 
it for the staff members to adapt?

Crespo: It certainly involved a change in 
mentality for us; we had to overcome a certain 
resistance to new technologies. Culturally it 
clashed with our way of working, which we 
consider to be very hands-on. The technical 
side of it took a lot of work for us, especially 

for the older members. But it was also a 
very positive experience: I personally 

discovered a world that I still find 
fascinating, where many won-

derful people can share things. 
I can remember how excited 
everyone was during the 
course. 

It took nearly four weeks 
and three workshops to 
train the staff. How did 
you introduce the tablets 
to the kids after that? 

Crespo: In June 2012 
the pilot phase began and the 

children tried their first course. 
We did a test run with 15 kids (three groups of five 

each, both girls and boys), who were chosen based on criteria such 
as age and background. The course started at the end of September, 
once the tablets arrived. Twenty tablets were handed out to the kids 
who were divided into two groups: Young kids who comprised a group 
of 25 between six and ten or eleven years old; and another group of 
18 teenagers up to sixteen or seventeen years of age. The kids atten-
ded four different schools, which means their educational levels va-
ried. This problem was largely solved by using the tablet, given that 
each kid could participate at the level that best suited him or her.

And how did the kids react to this new way of teaching?
Crespo: The children see it more as a game. They don’t perceive 

it as an educational platform. What they see is a tool where all of a 
sudden they can participate in various activities - A new and attrac-
tive world. We work on the same content like they do in school, such 
as the multiplication tables, but through games, watching videos, 
listening to songs, or sharing their opinions on forums or in chats. 
Also, this is positive reinforcement for them, because all the activities 

end with a „Try Again“  message. It is highly motivating, improving the 
kids self-esteem, which is quite low due to their socio-economic situati-
on. These are very insecure children, so they avoid certain things. Mood-
le makes them more confident.

The program doesn’t stop with the kids, you are also planning a Mood-
le workshop for the parents, aren’t you?

Crespo: Learning about the little gadget their kids are using should 
make the parents less reluctant. They are quite motivated and they have 
asked for the workshop themselves. We used the tablet as bait but we 
saw that they are interested in 
learning more and getting invol-
ved in something as a simple as 
Christmas activity workshop. In 
their diagnosis, FUSA also re-
commended us to develop a 
three-year technology plan, but 
we have already discovered that 
it is about organization and tech-
nology since we transformed the way the association is organized to 
adapt to using e-learning. We are no longer structured by ages or groups 
of kids but rather heads of departments who decide how the technology 
is to be used.

Other organizations like yours have expressed interest in using tablets 
and Moodle classes.  Would you share the Moodle courses you‘ve de-
veloped?  Do you see a benefit in having a community of users working 
together and sharing experiences?

Crespo: Certainly.There will be more Moodle courses available and we 
could gain specific knowledge from every organization. Moreover, we 
could share experiences and it will create better opportunities in regards 
of tools, curriculum and programs.

 Interview: Cristina Arenas Lopez

A fascinating 
new world 

Begoña Crespo Vicandi, Vice President of EOF, explains 
how Fundación Sanders introduced her group of kids 

to technology to improve their academic performance. 
A sucess story from inside the classroom

Begoña Crespo Vicandi 
(second on the right) and 
the EOF team with FUSA 
Moodle-Specialist Marta 
Salgado (third from left).
BORJA DEL VALLE/FUNDACION SANDERS (5)

For many at EOF this was the first experience 
with this type of technology. How difficult was 

 It certainly involved a change in 
mentality for us; we had to overcome a certain 
resistance to new technologies. Culturally it 
clashed with our way of working, which we 
consider to be very hands-on. The technical 

We did a test run with 15 kids (three groups of five 

Above: the 7-inch 
hand-held tablet PC.

Left: Younger kids learn 
to use the tablet with 
the help of EOF staff.

“The Moodle classes make the kids 
more confident, giving them skills that 
will be essential in the workplace“

Hard at work: One of 
65 students accessing 

Moodle classes.

back to welcome letter




